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Concert Overview

Freestylin’ Like Mozart
Tuesday, March 5, 2019
12:30 P.M. (Bilingual)
Southam Hall, National Arts Centre
NAC Orchestra
Julian Pellicano conductor
Kevin Frank co-host/artistic director,
Second City Training Centre
Caroline Lavigne co-host
Second City Alumni actors:
Connor Thompson, Daphney Joseph,
Leigh Cameron
Talisa Blackman pianist
Tobi Hunt McCoy stage manager
Co-production with the Toronto Symphony Orchestra
Presented in association with Family Adventures with the NAC Orchestra
Did you know that musical geniuses like Bach, Mozart, and Beethoven
freestyled on the keyboard in improv competitions against other composers,
fueled by suggestions from the audience? Join us for an exciting and
interactive concert experience that puts together comedy theatre Second City
and the NAC Orchestra to demo musical improv and hear some of the
classical masterpieces that came out of it!
Students will hear excerpts from *:


W.A. MOZART: Overture to The Marriage of Figaro



RIMSKY-KORSAKOV: Scheherazade, II. The Kalandar Prince



W.A. MOZART: Piano Concerto No. 21, K 467, first movement



BEETHOVEN: Symphony No. 3 “ Eroica” , IV. Allegro molto



HOLST: St. Paul Suite, Finale
* Subject to change
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Concert Preparation
Let’s Get Ready!
Your class is coming to the National Arts Centre to see and hear the NAC
Orchestra! Here are some suggestions of what to do before, during, and after
the performance. Whether it is your first symphony concert or you are a
seasoned audience member, there is always something new to learn and
experience!

Before Listen and Read
Listen to the pieces of music
• Have you heard any of these pieces before?
• Which one is your favourite and why?
• Do you hear anything new or interesting?
• Try out our listening journal on page 6 and record your observations.
Read the biographies and program notes of this guide
• Were there any composers you had never heard of before?
• Did you learn anything new or interesting about one of the pieces, composers,
instruments or NAC Orchestra musicians?

During Look and Listen
Look around the orchestra and the hall
• Have you been to Southam Hall before?
• Are there any instruments you haven’t seen before?
• Do you notice anything interesting about the orchestra?
Listen to the orchestra and conductor
• Is it different listening to the live orchestra versus a recording?
• Think about how the different pieces make you feel.
• Is there a particular instrument or part of the piece that you like listening to the
most?
• What instruments are used to create different sound effects?

-4-

Concert Preparation
After Discuss and Reflect
Discuss and reflect with your students
 Was there anything that surprised you during the concert?
 What was your favourite/least favourite piece and why?
 Was your experience different from your classmates?
 Describe your emotions during a specific piece. Why do you think you felt that
way?

Review Rules and Reminders
Review these rules and reminders with your students:
• Please arrive at least 30 minutes prior to the performance.
• No food or drink allowed inside Southam Hall.
• No flash photography, recordings or texting.
• Please visit the bathroom before the concert. Audience members walking in
and out during the concert can be distracting.
• We encourage you to applaud and show appreciation. The orchestra relies on
your energy to perform!
• If you are unsure when the piece of music is over, look to the conductor and
performers. The conductor will turn and face the audience once the piece of
music is over.
• Please don’t talk, save your thoughts to share after the concert.
• Teachers and/or supervisors remain with students at all times.

Have fun and enjoy your experience!
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Concert Preparation
Listening Journal
Name: ______________________________ Date: _______________________
Name of the piece _________________________________________________
Composer _______________________________________________________

1) What kind of instruments do you hear? What type of group or ensemble is
playing? Review NAC Orchestra notes on page 37.

2) What different dynamics do you hear? Do the dynamics stay the same or
change? (pp, p, mp, mf, f, ff, crescendo, diminuendo, etc.). See Musical Glossary
on page 41.

3) How would you describe the mood of the piece? Why?

4) What tempo marking would you give this piece? (ex. Adagio, Allegro, Presto)

5) What type of key is this piece in? Major, Minor, both?

6) How does the music make you feel? Why do you think the composer wrote this
piece?

7) What two words would you use to describe this piece of music?
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Program Notes
Introduction: Music and Improvisation
Human beings are innately creative. In everyday life, we improvise constantly. We
decide what to say next in conversation, how to dress, how to cook a meal, how to
solve a problem and for young people how to PLAY!
Playing and acting out roles comes natural to young people. We are also natural musicians, and young people often make up songs and melodies on the spot without
inhibition. At any age, we can put aside our judgment and jump into musical
improvisation.
As you try these lesson plans’ activities, it helps to remember that everyone is
creative and everyone is a musician, therefore, you and your students are
IMPROVISERS despite your past experience.
Now is always a good time to start. One of the key rules in acting improvisation is to
say YES to whatever happens in the scene to keep it moving. So say “YES, KEEP
GOING, THAT’S IT” to yourself and your students and mostly HAVE FUN PLAYING
MUSIC!

Improvising and Mozart
When we think of improvisation, we often think of jazz but we may not realize that
classical musicians and composers like Mozart used to improvise over their own
compositions.
Mozart’s public concerts almost always contained a complete stand alone
improvisation. The listeners at the time would have expected it. His improvisations
were so incredible that some were more impressed by them than the music that he
actually wrote down.
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Program Notes
Wolfgang Amadeus Mozart (1756-1791)
Imagine being so talented that your parents think
you are literally a miracle, and you might have an
idea of what Mozart's life was like! Born with
musical abilities that quickly surpassed those of his
parents, Mozart was playing piano at three, and
composing at five. He had perfect pitch and a
precise memory for music: after hearing a piece he
could copy it from memory or play it himself. His
father was amazed and felt bound to share
Mozart's gifts with the world. From as young as six
years old, Mozart went on musical tours of Europe
with his similarly gifted sister and their father,
playing or improvising for all the aristocrats that
would hear him. He wrote in all genres of his time,
and excelled at each of them. The Marriage of Figaro was Mozart's breakthrough work
in the genre that meant the most to him as a composer, opera buffa (comic opera).

Overture to The Marriage of Figaro

Watch & Listen

The Marriage of Figaro is based on a famous and scandalous play by the colourful
French writer Beaumarchais. The main themes, all of them introduced quietly, convey
stealth, aptly so for an opera laced with intrigue and disguise: the first theme scurries
(strings and bassoons), while the second theme, with its dynamic accents and crisp
ornaments, darts and feints (strings, with commentary from flutes and oboes). The
overture is set in a three-part ABA pattern called sonata form, but it bends the rules by
shortening the second part, or development section. A handful of themes are
presented (A), then, after the merest transition back to the home key (B), the whole
sequence is repeated (A). With a brief coda, featuring noisily chattering woodwinds,
the overture comes to a joyous close.

Did you know?
The music for the famous Miserere of Gregorio Allegri (1582–1652) was never meant
to be shared outside of the Sistine Choir, but Mozart copied it out from memory after
hearing it once.
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Program Notes
Nikolai Rimsky-Korsakov (1844-1908)
Rimsky-Korsakov almost wasn't a composer.
Doubting his musical ability, he joined the naval
academy like many in his family had done.
Ironically, it was here that he met the teacher who
inspired him to make music his life’s work. His
training proved haphazard, almost comically so at a
crucial point. Having somehow been offered the
post of professor of composition and orchestration
at the St. Petersburg Conservatory, he kept ahead
of his students only by quickly digesting the same
textbooks he was teaching them. Diligent study and
natural talent eventually made a genuine teacher
out of him. He mastered the art of colourful
orchestration, a skill through which he expressed
his taste for exotic and fantastic subjects, no doubt acquired from his travels.
Unsurprisingly, his operas and symphonic works are also full of oceanic scenes!

Scheherazade, II. The Kalandar Prince (excerpt)
Scheherazade is based on one of the world’s best-known collection of Persian,
Egyptian and Indian folklore, the Arabian or 1001 Nights. Schererazade is the wife of a
bloodthirsty Sultan who has sentenced her to death, but she keeps delaying her
execution by entertaining him with a new magical fable each night. The movement
begins with Scheherazade’s theme played on solo violin with accompanying harp,
declaring “Once upon a time...”. Solo bassoon launches the tale, playing a winding
melody that unexpectedly twists like the best stories do. Then different solo winds take
the focus, playing in a flexible rhythm over a throbbing string accompaniment, making
sudden and unpredictable changes reminiscent of an improvised solo.

Watch & Listen

Did you know?
Rimsky-Korsakov composed one of the most famous pieces of music,
The Flight of the Bumblebee! Click here to listen!
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Program Notes
Ludwig van Beethoven (1770-1827)
Beethoven's father recognized his son's great
talent, and tried to showcase him as a child
prodigy, but it wasn't until his teenage years that
Beethoven caught people's attention, including
that of Mozart who is reportedly said to have
been highly impressed by Beethoven's improvisatory skills, and told others that, "this young
man will make a great name for himself in the
world." Beethoven would prove to be a great
musical innovator, creating some of the most
iconic and ubiquitous pieces of music we hear
today, such as his Symphony No. 5 which is
arguably the most well-known piece of music.
Beethoven was the predominant musical figure
of his time, and is considered by many to be the
greatest composer who ever lived.

Symphony No. 3 « Eroica », 4th movement (excerpt)
Beethoven began this work in 1803 to honour Napoleon. But, in May 1804, when he
heard the news that Napoleon had proclaimed himself emperor, Beethoven removed
Napoleon’s name from the inscription. The finale – a theme with ten variations – uses
for its theme the same one Beethoven had used earlier. Intriguingly, one theory notes
that this theme bears a striking ressemblance to Steibeilt's music turned upside-down,
which is what Beethoven had improvised with during a musical duel with the lesserknown composer. The fourth movement begins not with the main theme itself, but with
the bass of the theme. Only gradually, as layers of melody are added, is the theme
itself discovered. The variations that follow form a cohesive symphonic movement that
sweeps powerfully toward a climax, resolving both movement and symphony.

Watch & Listen
Did you know?
Beethoven struggled against encroaching deafness. Some of his most memorable
work, like Symphony No. 9, was written when he was virtually unable to hear.
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Program Notes
Gustav Holst (1874-1934)
Holst was drawn to music at an early age, having
been born into a family that had professional
musicians in the previous three generations.
Holst's musical career was shaped by his health.
Originally a pianist and later a trombonist,
persistent health problems made playing difficult
and led him to composition. As a composer, he
supported himself by teaching, most notably as
the Music Master at St. Paul's Girls' School.
Holst worked in a time when women were not
represented in professional orchestras, and is
considered a pioneer of music education for
girls. It was at St. Paul's, in the comfortable
retreat of his soundproof studio, that Holst wrote
much of his best-known work, including
The Planets and St. Paul's Suite.

St. Paul’s Suite, 4th movement

Watch & Listen

The suite was named after the St. Paul's Girls' School, and was written for the school
orchestra. It was created in gratitude for the soundproof studio the school had built for
him when they added a new music wing. Originally a suite for strings, Holst would later
add parts for an entire orchestra. In the final movement, Holst plays with themes and
variations of two well-known traditional pieces, in the same way that an improviser
might do to make something familiar feel new again. First, the folk song "Dargason" is
introduced softly, followed by cellos playing the famous "Greensleeves", and as the
piece goes on the two are blended together in surprising ways.

Did you know?
The first orchestra in the world to ever hire women musicians was the
Queen's Hall in London in 1913.
Priorly, it was considered "immodest" for a woman to perform in public.
Learn more about different composers’ lives
and music on ArtsAlive.ca
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Lesson Plans
Scenes to Music (Grades 4-8)
Curriculum Expectations
Drama: B.1, B.2, B.3
Music: C.2, C.3
Learning Goal: Students will improvise a scene and modify it based on the music
they hear.
Prior Knowledge: Students should minimally be familiar with music and drama concepts from the Gr. 3 curriculum. The lesson can be adapted for more experienced
students.
1. Minds On
a. Hook (10 minutes)
• Ask the class what their favourite movie is. “Is there a particular moment in it that is
highly emotionally charged? Why do you think that is?” Lead a discussion that guides
them towards music’s emotional impact on a scene.
• To show them how this works, play the following clip opening clip of The Lion King,
which has been edited with different musical pieces. “I’m going to show you a clip
from The Lion King. First, the scene will be played without music. Then, there will be
different music added. Pay attention to how you feel during each one…”.
• “How did your feelings change?”
• Ask them if they have ever watched a scary or suspenseful film. “Have you ever
tried watching it with the sound off? How did it change the mood? It is suddenly
much less scary or suspenseful, isn’t it?” When it comes to telling a story, sound
holds the power. Put another way, you understand what you see, but you feel what
you hear.
• In film, there are two types of music: diegetic and non-diegetic. Diegetic music is
sound that exists in the world of the story (a character can hear it). For example, a
song that is played by a band in the film. Non-diegetic exists outside the story world
(the characters don’t hear it). An example of non-diegetic music are movie scores.
• “Today, we are going to be playing an improv game inspired by the idea of how
nondiegetic sound influences a story. But first, we need to talk about improvisation!”
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Lesson Plans
2. Action
b. What is Improvisation (10 minutes)
• “In March, we are going to attend a concert at the National Arts Centre called
Freestylin’ Like Mozart. This concert is all about improvisation.”
• “How would you describe improvisation?” (Examples: Spontaneous, response to a
prompt, unrehearsed, playful, unfiltered, etc…).
• "There’s one golden rule in improvisation, what do you think it is? (Take up
answers).
Here’s a hint: Improvisation is sometimes compared to “building a fire”. What do you
think that means? (Take up answers) The most important thing about improvisation
is that you are always adding to it, similarly to how you slowly build a fire by adding
fuel to it. In improvisation, you want to be thinking, “Yes, and…”, meaning you are
always building on the previous ideas and adding more.”
“What do you think would happen if you kept rejecting your partner’s ideas?”
(It wouldn’t be fun for anyone, audience or actors).
• Note: This is not the same thing as disagreeing with your partner, which is required
for creating conflict, tension, and drama. For example:


- Rejecting ideas is like person A saying, “ I really like petting your dog. Her fur
is so soft!” and person B saying, “What are you talking about? We’re in space, there
are no dogs here!”
- Creating conflict through disagreement is like person B saying, “ You should
pet my dog! Her fur is so soft!” and person A saying, “I have a serious allergy to
dogs. Please keep her away from me or something terrible might happen.” That’s
drama.
• "Now that you know that “building on what’s been said” is essential, what do you
think is the most important skill to have as an improviser?" (Take up answers).
Listening!
• "One beautiful quote from an improviser describes it like this, “Listening is the
willingness to change.” What do you think that means? (In improv, your character is
mostly established by what others say about you. It’s important to listen to what
others have said about your character, and to act accordingly.)
c. Scenes to Music Drama Game – Set-up (10 minutes)
• “We are going to play an improvisation game based on the idea of music
influencing the mood of a scene. I will have you improvise a scene, without music,
and then you will do it again, but I will play different kinds of music, and you will have
to change the storyline accordingly…”
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Lesson Plans
“To begin, we need some ideas of problems to help start our stories, because drama
comes from conflict.” Give students a category to brainstorm, and collect their
answers on pieces of paper. Place the answers in a hat if they are appropriate. They
can be picked out at random this way. Brainstorm ideas based on grades:
Gr. 4: A
Gr. 5: A
Gr. 6: A
Gr. 7: A
Gr. 8: A

challenge you
challenge you
challenge you
challenge you
challenge you

might
might
might
might
might

have at
have in
have in
have in
have in

school
your family
a workplace
a friendship
your life

• “Before we begin, we need to establish our own musical conventions, so that we
are all on the same page. I’m going to play the start of music pieces, and I want us to
assign a mood to it as a class”.
• Play the excerpts one at a time, and have the class decide how it makes them feel.
The moods should all be different. These excerpts are the same that will be heard in
the Freestylin’ Like Mozart concert. (Only play 30 seconds or so of each):
Mozart: Overture to Marriage of Figaro
Rimsky-Korsakov: Scheherazade, Movement 2
Beethoven: Symphony No. 3 “ Eroica” , Movement 4
Holst: St. Paul’s Suite, Movement 4

For example, here are some suggested cues to take from the music (but you can
choose others, if you’d like):
Marriage of Figaro: Make the story happier… “ Something wonderful is
going to happen…”
Scheherazade: Make the story sadder… “ Something terrible is going to
happen…”
Eroica: Make the story take an unexpected twist… “ Add something
surprising to the story…”
St. Paul’s Suite: Make the story more suspenseful… “ Add uncertainty:
perhaps you won’t solve the problem?”
• Make sure the class understands the conventions you have established.
• Divide the class into groups of two or three.
d. Scenes to Music Drama Game – Team Huddle (3 minutes)
• Groups pick a challenge from a hat. They have one minute to brainstorm how they
will solve the problem, and who is playing what role.
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Lesson Plans
3. Consolidation
e. Scenes to Music Drama Game (45 minutes)
• One at a time, groups come to the front of the class to improvise a 1-minute scene
based on the suggestion they had pulled from the hat. Keep the time and give them
a 10-second warning before the end.
• After establishing the story without music, they are to play the same scene again,
except this time they must change the storyline based on the music that plays,
following the conventions that you established as a class.

You can choose to play whichever piece you think will make the story more
compelling. It can start with music, or music can be brought in. You will only be able
to play one or two pieces.


• After their version with music, give them constructive feedback, and other ideas of
how they could have modified their storyline. This will give upcoming groups more
ideas to work with.
f. Reviewing and Conclusion (7 minutes)
• Get the class to give itself a round of applause!
• Review the importance of music and how it can affect a story. What does diegetic
and non-diegetic music mean?
• As an example, when the NAC Orchestra has its movie with orchestra concerts, the
non-diegetic music is removed from the film and played live by the orchestra instead.
Meanwhile, the diegetic music, which is the music heard by the characters (like the
Cantina band music in Star Wars, for example), is left in the film.
• The reason we were learning about improvisation today is because we will be
attending a concert at the NAC called Freestylin’ Like Mozart.
• "In this concert, there will performers who graduated from The Second City. The
Second City is a famous improv and sketch comedy group. One of the games they
play will be similar to what we’ve done today.”
• “The next time you watch a movie, television show, or any form of media, I want
you to pay attention to how music is used to influence your feelings.”
4. Accommodations and Extensions
• To make this activity easier, you can do any of the following:
o Tell groups which type of music you will play. This way, they can plan ahead for
how they will modify their drama scene.
o Reduce the music options to 2. For example, one leads to a “happy” ending, and
another to a “sad” ending.
o You can give them more time to plan their scene.
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Lesson Plans
Student Composed Rap & Kindness Rap
Battle (Grades 4-6)
Note: Rapping is distinct from spoken word poetry in that it is performed in
time to a beat. Stylistically, rap occupies a grey area between speech, prose, poetry,
and singing.
Goal: Students will use improvisation to co-create a chorus (catchy part of the song)
and the verses will be a rap battle. (See Extension: Add a harmonic ostinato, page
19.)
Big Idea/Essential Question:
How can we use improvisation to create a rap and kindness rap battle?
Ontario Music Curriculum:
C1. Creating and Performing: apply the creative process to create and perform music
for a variety of purposes, using the elements and techniques of music;
C3. Exploring Forms and Cultural Contexts: demonstrate an understanding of a
variety of musical genres and styles from the past and present, and their sociocultural and historical contexts.
Ontario Language Curriculum:
Gr. 4-6 Language
1. Generate, gather, and organize ideas and information to write for an intended
purpose and audience;
2. Draft and revise their writing, using a variety of informational, literary, and graphic
forms and stylistic elements appropriate for the purpose and audience.
Materials: Projector or smartboard with speaker, whiteboard, whiteboard markers,
lined or plain paper and pencils for students.
Step 1: HOOK
THINK - PAIR - SHARE
What do you know/like about rap? What do you want to know?
Step 2: MAKE A BEAT
EXPLAIN: Rap is performed to a beat. Students can share beats they know on their
desk or legs like (low (fist) high (slap) low low low high.) See if anyone in your class
has drumming or rapping experience. For the drums you can play on desks, drums,
buckets or beatbox.
TECHNOLOGY HELP: If possible record your favorite beats on a phone or recording
device.
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Lesson Plans
Step 3: CHORUS AND VERSE
EXPLAIN - What is a chorus and what is a verse in a rap or any song?
The catchy part of a rap is the chorus which can be sung or rapped. Most of the
other parts are called the Verse.
Listen to “Glory” from the movie Selma. When John Legend sings “One day, when
the glory comes…” that’s the chorus. Make a letter “C” in the air when you hear the
start of the chorus. Make a “V” in the air when Common raps - that’s the verse.
Hint: the song starts with the chorus.
Glory - Sung by John Legend, Rapped by Common
Please note: There is also a bridge in this song which you can think of as an
extended chorus. It comes right after the second chorus when you hear:
BRIDGE:
Now the war is not over
Victory isn't won
And we'll fight on to the finish
Then when it's all done
We'll cry glory, glory, oh glory, glory
We'll cry glory, glory, oh glory, glory
Step 4: BRAINSTORM TOPIC - Kindness Makes a Difference
(To save time, the topic is given. However feel free to choose your own topic. Rap
often involves social justice themes. Students enjoy writing about what they want to
see change in the world. Keep it positive.)
On the board:
Start with a THINK - PAIR - SHARE and then brainstorm words and
ideas around the topic Kindness Makes a Difference.

Step 5: IMPROVISE RAP LINES TO CREATE THE CHORUS
Have student get into pairs/trios and see what comes to mind. Follow rhyme patterns
like AABB, ABAB, AAAA, AABA, ABAC or XAXA (X’s do not rhyme) or anything
goes! Explain the examples below then throw them right into it. (Paper and pencils or
you can record spoken ideas.)
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Lesson Plans
Example of ABCD:
One day when the glory comes
It will be ours, it will be ours
Oh one day when the war is won
We will be sure, we will be sure
Example of ABAB:
Everything is everything
What is meant to be, will be
After winter, must come spring
Change, it comes eventually
Come back and share. The class can keep the lines they like until a chorus is
chosen. Try putting it to the beat.
Step 6: KINDNESS RAP BATTLE
OPTION #1 (Verses)
Challenge your class to be thoughtful. NOTE: No comments about a person’s
physical appearance.







Form two lines in parallel.
The first student in each line will rap battle.
Person 1: rap two lines (improvised) that appreciates the person across from
them. When possible rhyme the last word of each line but not necessary. The
idea is to just see what happens and remind students that it is a SAFE SPACE.
Person 2: raps two line about the person across from them.
Person 1 and 2 go to the end of the line.

Example:
Hey Justin you got a great beat.
I see you are also fast on your feet.
OPTION #2: When students find it too hard to do this out loud they can also
work in pairs or write individually. It is still improvisation.
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Lesson Plans
Step 7: PUTTING IT ALL TOGETHER
Start with the drum beat 4xs.
Chorus (everyone) then verse (rap battle or compiled rap battle parts - 2 to 4
students per verse).
You can start with the chorus or verse. (Songs vary.)
Consolidation:
Exit Slip: Read the following questions and free write.
What was it like making up lines for the rap? What went well?
What was challenging?
Would you try writing a rap on your own? Why or why not?
Extension: BASS OR KEYBOARD OSTINATO
For music teachers or teachers with access to keyboard, bass, guitar or keyboard.
You can add a bass line or rhythmic ostinato (repeating pattern)
For example: One bar of C and E together straight eighth notes and one bar of B and
D straight eighth notes.
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Lesson Plans
Improvisation in the Lives of Mos Def, Miles Davis,
Mozart and Me (Mos Def=Rapper, Miles=Jazz, Mozart=Classical,
Me=__________________________________)

Intermediate (Grades 7-8)
Activity No 1: Exploring

Improvisation In the lives of Mos
Def, Miles Davis, Mozart and Me
Goal:
Students will analyze and discuss three improvisations in freestyle rap, jazz and
classical music. Students will draw comparisons between three great musicians and
consider how they use improvisation in their own lives in any area.
Extension 1 - Body Percussion Activity
Extension 2- Pentatonic Improvisation (for instrumental music classes)
Big Idea/Essential Question:
How can/do I use improvisation in my life? How did Mos Def, Miles Davis and Mozart
heighten, enhance or energize their performance through improvisation?
Ontario Music Curriculum:
C1. Creating and Performing: apply the creative process to create and perform music
for a variety of purposes, using the elements and techniques of music.
C2. Reflecting, Responding, and Analysing: apply the critical analysis process to
communicate their feelings, ideas, and understandings in response to a variety of
music and musical experiences;
C3. Exploring Forms and Cultural Contexts: demonstrate an understanding of a
variety of musical genres and styles from the past and present, and their sociocultural and historical contexts.
Materials: Projector or smartboard with speaker, whiteboard, whiteboard markers,
lined or plain paper for students and pencils.
Step 1: HOOK
Explain or read - Have you ever been in this situation: “You have to do a presentation in about 1 minute and realize you forgot to do the closing section. You don’t
have enough time to finish preparing. You think “What can I do?” The teacher calls
you up in front - you start the presentation and during the presentation an idea
comes to you. When get to the closing you make it up, you wing it, and it goes pretty
well.”
- 20 -

Lesson Plans
THINK - PAIR - SHARE
TURN TO SOMEONE NEAR YOU and share a time when you had to
make something up on the spot. Maybe you were cooking and missing
an ingredient, maybe you wanted to convince your parents to let you do
something. SHARE OUT!
When we make up stuff on the spot, that’s called improvising. We do it all the time
naturally often without realizing it.
We also use improvisation in the arts IN THEATRE in acting in skits and writing skits
like in the show Saturday Night Live. In MUSIC, rappers freestyle in cyphers or on
stage - jazz musicians create melodies on the spot and even classical musicians like
Mozart improvised. VISUAL ARTISTS sometimes just follow their mind to create
without any plan or just a basic sketch then improvise.
PART I: FREESTYLE RAP BY MOS DEF
Today we are looking at musical improvisation past and present. Watch this video of
the well known rapper Mos Def as he freestyles in a rap cypher or circle.

WATCH: Link to Mos Def Freestylin’

THINK - PAIR - SHARE
What do you like or notice about Mos Def’s freestyling What do you like/notice about this video of Mos Def improvising?
NOTE:
Rapping is distinct from spoken word poetry in that it is performed in time to a
beat. Freestyle Rapping is as defined by Kool Moe Dee in his book, There's A God
On The Mic: “There are two types of freestyle. There's an old-school freestyle that's
basically rhymes that you've written that may not have anything to do with any
subject or that goes all over the place. Then there's freestyle where you come off the
top of the head.”
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Lesson Plans
Hand out the text to Mod Def’s rap and have the students read it or project the text.
Then watch the video again with just sound and have the student read along.
Lyrics:
LISTEN AGAIN WITH TEXT: Link to Mos Def Freestylin’
Mos Def Freestylin’ July 11, 2006 (Clean rap - appropriate for school)
This freestyle (among several others) can be found on the documentary 'Freestyle:
The Art of Rhyme'.
Slim brown skin I be
Standin' 5'10" I be
Rockin it when I be
in your Vicinity
Raw style synergy
recognize Symmetry
constant to the edge of me
Broken down chemically
Ain't the number ten emcee
talkin' 'bout how been i be
styled it like Kennedy
Late like a ten to three
When I say when I be
girls say venga aqui
Cause they tend to be
way out like Tennessee
take me to a place called the BK
Without pause or delay
get run like Penn Relay
Don't deal with he say she say
Ain't workin' for no cheap pay
the Mos Def beat play
This what the streets say
Hey Mr. DJ: Play that devil MO'gain
That Jam got me open
Beside I break it broken
From front, front side to side, middle to back
Never the wack I come from Bedstuy, Black
From Louis A-V-E to be exact
BROOKLYN!! BROOKLYN!!!
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Lesson Plans
PART II: MILES DAVIS / JAZZ IMPROVISATION
Explain: Here is a video clip of Miles Davis improvising on his tune “So What”:
Miles Davis on Improvising Jazz
In the clip Miles starts off by playing memorized pre-composed music. Then at 54
seconds, he improvises over the chords to the melody. What do you like/notice about
about the performance? MAKE SURE TO SAY IMPROV at 54 seconds.
On the next listening try to notice the difference between the pre-written
sections and the improvised section. Pre-written 0”-54” Improvised 53” - 2’38”
or sooner. Notice especially the role of the bass when entering the improvisation.
PART III: MOZART / CLASSICAL IMPROVISATION
WATCH: Mozart as acted by Tom Hulce in the film Amadeus.
Mozart (portrayed by Tom Hulce in Amadeus) improvising
PART IV: COMPARE MOS DEF, MILES AND MOZART
THINK - PAIR - SHARE
What are the similarities and differences between the three forms of
musical improvisation?

Draw Venn Diagram on board
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Lesson Plans
PART V: THE EFFECT OF IMPROVISATION
How do you think improvisation heightens, enhances or energizes a performance?

THINK - PAIR - SHARE
Pick one of the three examples from today. How do you think improvisation
heightened, enhanced, energized or added tension to the performance?

CONSOLIDATION:
Exit Slip - Free write activity. Choose one question to write on for 5 minutes.
1. How have you used improvisation in the past in any area of your life? (writing,
acting, telling stories, presentation, playing music, cooking, playing with a sibling,
playing with friends as a small child etc.).
2. How would you like to use improvisation in your life in the future?
3. From the three videos, which did you like the most, explain in detail why?
EXTENSION #1: The BEAT that REPEATS
Have your class stand in a circle. Using the voice or body have everyone come up
with a SIMPLE beat that REPEATS. Use clapping, tapping legs and snapping and
stomping. Beatboxers encouraged to beatbox.
Pick someone to start who has a clear simple idea. After the beat is established,
each person adds something to the beat that is simple and repeats. Students can
join another student by doing the same beat or make up their own. See if you can get
all the way around the circle to create a class beat.
Add a break: After the beat is solidified, stop, ask someone for a simple break.
Try doing the first beat 3 times then add the break, repeat again 3x’s beat 1x break,
practice several times. Try new breaks.
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Lesson Plans
EXTENSION #2: PENTATONIC SCALE IMPROVISATION (for instrumental music
classes)
Give everyone (percussionists can start on mallets) 5 notes from the Bb
Concert Scale.
Put on board:
Flutes/Guitar/Keyboards/Trombones/Tuba: Bb, C, D, F, G
Clarinets, Trumpets, Tenor Sax: C,D,E,G,A
Alto and Baritone Sax: G,A,B, D, E
Horn: F, G, A,C,D
Bass Players: Compose a 1 bar or 2 bar ostinato starting on Bb.
Drummers (drum set or bass drum with rim): Put a beat to the bass ostinato.
Success Criteria:
1. Use only the given notes of the Bb Concert Pentatonic only.
2. Use a combination of long and short note values (rhythms).
3. Start with a simple idea and develop it (optional).
4. Experiment over bass and drum vamp - record your ideas! (Don’t lose them).
5. Write down the ideas you like.
6. Melody must be 8-16 bars.
7. End on beat 1 or 3 (common time).
Have fun and don’t judge yourself.
To share out: Establish bass line, drum beat then each person shares one at a time.
Students can keep ideas they like and edit as they choose for next lesson.
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Lesson Plans
Using Embellishment and Variation as a
Form of Improvisation (Secondary, Gr. 9-10)
Activity No 1: Using

Embellishment and Variation as a
Form of Improvisation
Goal:
Students will analyze, discuss and create musical improvisations through
embellishment and variation. Examples in both jazz and classical music are explored
Big Idea/Essential Question:
How do musicians use embellishment and variation as a form of improvisation? What
approaches can we use to to achieve this?
Ontario Music Curriculum:
C1. Creating and Performing: apply the creative process (see pages 19–22) to
create and perform music for a variety of purposes, using the elements and
techniques of music;
C2. Reflecting, Responding, and Analysing: apply the critical analysis process (see
pages 23–28) to communicate their feelings, ideas, and understandings in response
to a variety of music and musical experiences;
C3. Exploring Forms and Cultural Contexts: demonstrateanunderstandingofavarietyofmusicalgenres and styles from the past and present, and their sociocultural and
historical contexts.
Materials: Projector or smartboard with speaker, whiteboard, lined or plain paper for
students and pencils, staff paper (optional).
For the extension: instruments when available.
Step 1: HOOK
Do you ever cook something and substitute an ingredient for something else?
Do you ever take some text and rewrite it in your own words? Or sing a song and
change some words because you forget part of it? Maybe you play an instrument
and you take a simple melody and add some notes to it or change it up a bit?
THESE ARE ALL FORMS OF IMPROVISATION!
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Lesson Plans
TAKE A MOMENT TO THINK of a time when you changed up something given like
in the previous example?
EXPLAIN: In music, improvisers often take a simple melody and add or subtract
notes to make it more their own. This is a form of improvisation called improvised
embellishment or variation.

THINK - PAIR - SHARE

PART I: MOZART EMBELLISHES (or VARIES) A THEME
Explain/Listen:
Watch this scene from the film Amadeus of Mozart (Acted by Tom Hulce)
embellishing Salieri’s melody. This scene is fictional but based on real practices of
the classical era, Mozart’s time:
Mozart Embellishes or Varies Melody in the film Amadeus
Explain/Listen:
Next, notice in this Louis Armstrong tune how the melody that Armstrong plays on
the trumpet is embellished by the clarinet player:
Louis Armstrong: Struttin With Some Barbecue

PART II - APPROACHES TO EMBELLISHMENT/ VARIATION
READ and POST: Here are some ways musicians can vary a melody.
Rhythmic Variations:
1. Repeat notes, for example, turn a quarter note into two eighth notes
2. Turn a long note into a short note and leave space for other musicians to respond
3. Syncopation – move notes to the off-beats
4. Displacement – move an entire phrase by starting it early or late
5. Stretch out or contract phrases
6. Change the tempo
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Lesson Plans
Melodic Variations:
1. Embellish the melody with passing tones and neighbor tones
2. Change the pitch of a few melody notes or whole section
3. Add fills in the rests
4. Omit notes from the melody
5. Change instrumentation (same music on different instrument)
Pitch Inflections:
Experiment with vibrato, scoops, and bends
PART III: LISTEN FOR APPROACHES to EMBELLISHMENT/ VARIATION
Listen to the first 5 variations of Twinkle, Twinkle and see which method the
improviser uses.
Hint: Use omission to help you narrow down an answer.
12 Variations on Mozart - Twinkle, Twinkle
Answer Key: Variation 1 = 9, Variation 2 = 8 & 9, Variation 3 = 1, Variation 4 = 9,
Variation 5 = 2 & 3.
Part IV: TRY IT! CREATE YOUR OWN VARIATION ON Hot Cross Buns
Take a very simple known melody like Hot Cross Buns.
Hot Cross Buns (Me-Re-Do)
Hot Cross Buns (Me-Re-Do)
One a Penny, Two a Penny (Do, do, do, do, Re, re, re, re)
Hot Cross Buns (Me-Re-Do)
Do = C, Re = D, Me = E
With your voice or an instrument play Hot Cross Buns then choose one of the
Rhythmic, Melodic or Pitch Inflection methods of variations stated above.
If you prefer you can use a pop song, simple jazz standard, or section of a classical
piece that you know.
THINK - PAIR - SHARE
Practice on your own, or in pairs then share out.

Extension: Listen to Ravel’s Bolero and explain how the composer uses
instrumentation to create variations on a melody:
Ravel's Bolero - Vienna Philharmonic - Dudamel Conducting
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Lesson Plans
Rhythm Composition with Call and
Response (Secondary, Gr. 11-12)
Activity No. 1: Create

a Rhythm Composition with Call

and Response
Goal:
Through improvisation students will use call and response and beat making to create
a rhythm composition.
Big Idea/Essential Question:
How do we use improvisation to create call and response patterns? How do we trust
our innate creativity and that of others to create rhythms?
Ontario Music Curriculum:
C1. Creating and Performing: apply the creative process to create and perform
music for a variety of purposes, using the elements and techniques of music;
Materials: desks, pencils/chopsticks or if available: many kinds of drums, cowbells,
shakers, drum sticks and/or bucket drums. Recording device like a phone.
Step 1: HOOK
Ask the class “ How is everyone today?”
Listen to answer
Ask “ What did you have for breakfast?”
Listen to answer.
EXPLAIN: Did you have to plan your response ahead of time of did you just answer
the question?
We improvise in conversations throughout our day everyday. When we plan a
speech or presentation we write out and practice what we will say but otherwise we
improvise. We are all improvisers.
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Lesson Plans
PART 1: CREATE CALL AND RESPONSE RHYTHMS (15 minutes)
In pairs ask students to come up with a call rhythm and a response rhythm
(a question and answer).
Encourage students to experiment high and low sounds.
If no instruments are available use fists (low) on desk and slaps (high).
THINK - PAIR - SHARE
Choose three call and response patterns from the class, put in favorite
order then practice until memorized.
TECHNOLOGY HELP: Record on your phone - very important as not to forget
what the students compose.
PART 2: BUILD THE BEAT
In groups of three, have students create a beat that fits together:
1.
With a low sounds
2.
With high sound (like a cowbell or metal on table
3.
Shaken or scraped sound or other sound.
SHARE OUT
CHOOSE ONE BEAT from the shared beats, make a semi-circle, with class divided
into the three parts (low, high, shaken or scraped or other) and practice. Always
count off for the group “1 - 2 - 3 - 4.” To stop show 1,2,3,4 on your hand and cut off
(fist swipe)!
Staying in this grouping, review the CALL and RESPONSE and go into the BEAT.
PRACTICE THIS SEVERAL TIMES. ALLOW stronger players to lead.
Follow this FORM:
1. Call and Response (3 different patterns)
2. The Beat
3. Call and Response again (3 patterns)
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Lesson Plans
PART 3: THE ENDING
Ask students for ideas on how to end it.
If stuck, take the 3rd Call and Response and repeat it from very slowly to quickly and
end with a rumble (drum roll).
Consolidation: Watch this Samba Batucada video
Rehearsal of Samba Group Beija-Flor (3’27”)





What do you like, notice?
Notice when you hear call and response and when there is a straight beat.
What different instruments do you see/hear?
How do you think drumming is a way of life in Brazil?

Extension: Add a melody or harmony
If you have singers, they can sing a known melody over the beat (after the call and
response).
If you have a bassist, guitarist or keyboardist, they can create s simple groove over
the beat in any ket they wish. Keep it simple 3-5 notes.
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Artist Biographies
Canada’s National Arts Centre Orchestra
This vibrant orchestra has an acclaimed history of touring, recording,
and commissioning Canadian works. Canada’s NAC Orchestra,
under the direction of renowned conductor, cellist and pianist
Alexander Shelley, draws accolades both abroad and at home in Ottawa,
where the Orchestra gives over 100 performances each year.

The NAC Orchestra was founded in 1969 as the resident orchestra of
the newly opened National Arts Centre, with Jean-Marie Beaudet as
Director of Music and Mario Bernardi as founding conductor and
(from 1971) Music Director until 1982. He was succeeded by Franco
Mannino (1982-1987), Gabriel Chmura (1987-1990), Trevor Pinnock
(1991-1997) and Pinchas Zukerman (1998-2015). In September 2015
Alexander Shelley took up the mantle as Music Director, leading
a new era for the National Arts Centre’s Orchestra.
Inspiring future generations of musicians and audiences has always
been central to Shelley’s work. In 2014, he conducted an extended
tour of Germany with the Bundesjugendorchester and Bundesjugendballett (German youth orchestras). In 2001, Shelley created
"440Hz", an innovative concert series involving prominent German television, stage and
musical personalities, which was a major initiative to attract young adults to the concert
hall.
Alexander Shelley
Music Director,
NAC Orchestra

Born in the UK in 1979, Shelley first gained widespread attention when he was unanimously awarded first prize at the 2005 Leeds Conductors Competition and was described as "the
most exciting and gifted young conductor to have taken this highly prestigious award. His
conducting technique is immaculate, everything crystal clear and a tool to his inborn musicality." Since then he has been in demand from orchestras around the world.
In addition to concerts at the NAC, tours are undertaken across Canada and around the
world. Education is a vital element, ranging from masterclasses and student matinees to
sectional rehearsals with youth and community orchestras. Popular Teacher Resource Kits
have been developed, and the public can follow each tour through interactive websites,
now archived at ArtsAlive.ca. The NAC Orchestra has 40 recordings to its name and has
commissioned more than 90 original Canadian works.
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Artist Biographies
JULIAN PELLICANO Conductor
A conductor with expansive musical interests, Julian Pellicano
is a formidable interpreter of the symphonic repertoire as well
as a versatile conductor in a diverse blend of genres. The
Winnipeg Free Press says of Pellicano, “His versatility is truly
astonishing…”
Julian Pellicano is currently the Resident Conductor of the
Winnipeg Symphony Orchestra where he conducts on all of
the orchestra’s various concert series.
In addition to his position with the Winnipeg Symphony
Orchestra, Julian keeps a busy schedule of international
concerts and projects. He has recently led concerts with the
Orquestra de Valencia (Spain), the Louisiana Philharmonic, Hartford Symphony
Orchestra, New Britain Symphony, Orquestra Sinfonica de Porto Alegre (Brazil), the
Eastern Connecticut Symphony, Tuscaloosa Symphony, Milwaukee’s Present Music,
The Dinosaur Annex Ensemble, Groundswell Contemporary Music, The Brandon
Chamber Players, and appeared at the first edition of the Ciclo de Música
Contemporánea de Oviedo (Spain).
Equally at home in ballet, opera and theater, Pellicano recently made his debut with the
Royal Winnipeg Ballet in two productions and has also led performances with the
Huntsville Ballet and Eastern Connecticut Ballet. Fully staged opera productions
include The Marriage of Figaro, Rinaldo, The Medium, La Cenerentola, The Pirates of
Penzance, a staged version of Kurt Weill’s Mahagonny Songspiel, Nancy Van de
Vate’s Where the Cross is Made and In the Shadow of the Glen, and collaborations in
musical theater productions of South Pacific and A Chorus Line with Winnipeg’s
Rainbow Stage.
Pellicano has built his career by following an unconventional path. The creation, with
Dr. Paul Lehrman, of a new performance edition of George Antheil's Ballet Mecanique
first brought Pellicano to the public’s attention. He studied conducting as a fellow at the
Yale School of Music and he has conducted in masterclasses with Kurt Masur, Peter
Eötvös, Zsolt Nagy, Martyn Brabbins, Carl St. Clair, L’Orchestre Philharmonique du
Luxembourg and the Royal Scottish National Orchestra.
An autodidact, he was accepted to the Peabody Conservatory as a percussionist
without typical classical training, and continued his percussion studies at the Royal
College of Music in Stockholm, Sweden and at the Yale School of Music where he was
a member of the critically acclaimed Yale Percussion Group. Pellicano also holds a
degree in philosophy from The Johns Hopkins University.
www.julianpellicano.com
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Artist Biographies
KEVIN FRANK Cohost/Artistic director, Second City Training Centre
Kevin has been an actor/writer/musician for the last 30
years.
During this time, he has performed in over 60 television
commercials and has had countless appearances on
popular series television. Kevin hosted the popular
children’s game show Kidstreet for five years (350
episodes) and costarred with Walter Matthau and Carol
Burnett in the Marriage Fool. He enjoyed success as the
host of Life Networks’ Pet Project, which received 4
Gemini nominations, including Best Host in a Lifestyle &
Information Program.
Kevin can also be heard as many of the voices in the Thomas the Tank Engine first
feature movie. Kevin enjoys writing and hosting the Annual Toronto Symphony
Orchestra’s Education Week. He performs regularly with fellow Second City Alumnus
Neil Crone and Pat McKenna in The Yes Men.
Kevin began his career studying improv comedy in 1984 with the Second City in
Toronto. He left his sales position with a major Computer company to perform with the
Second City on the main stage at the Old Firehall. He joined the faculty as a teacher in
1988 and for the past 9 years he has served as the Artistic Director of the Second City
Training Centre.
Kevin loves teaching improv to today’s new hopefuls. Kevin Frank is also a Senior
faculty member with the Second City Works division. He delivers corporate workshops
to Fortune 500 companies throughout North America.
When Kevin isn’t improvising he can be found behind his drum kit keeping time for
Glendale One. Their CD, Wanted is creating a buzz on the Indie scene. You can check
them out on iTunes.
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Artist Biographies
TALISA BLACKMAN Pianist
Talisa Blackman has performed with some of the top
orchestras from North America and Russia. She most
recently appeared as soloist with the Scarborough
Philharmonic Orchestra conducted by Ronald Royer
performing Tchaikovsky's Piano Concerto No. 1 in
October 2017, and has performed as soloist with the
Georgian Bay Symphony Orchestra and John Barnum,
the National Repertory Orchestra and Carl Topilow, and
the National Academy Orchestra and Geneviève Leclair.
She will appear as soloist playing Ravel Piano Concerto
in G with the Symphony on the Bay and Claudio Vena in
their 2018-2019 season.
As an orchestral pianist, she performs extensively with the Toronto Symphony
Orchestra, Esprit Orchestra, Hamilton Philharmonic, the Kitchener-Waterloo Symphony
and the Niagara Symphony Orchestra, and has performed with the Mariinsky Theatre
Orchestra under the direction of Valery Gergiev.
Talisa is also an active chamber musician, with performances across Canada and the
USA. She has collaborated with noted vocalists and instrumentalists, most recently
with acclaimed Scottish violinist Nicola Benedetti, as well as celebrated Canadian
baritone Russell Braun in a recital for Jeunesses Musicales du Canada. Talisa has
also performed with musicians from the Vancouver Symphony Orchestra, as well as
the Toronto Symphony Orchestra in their concert series Five Small Concerts. A
versatile musician, Talisa has also performed with the Moody Blues and Evanescence.
Talisa is co-artistic director of the chamber music series 3-in-the-6ix in Toronto's Bloor
West Village and, together with her sister, runs ClassyAF, a series that presents
classical music shows in bars across Toronto.
www.talisablackman.com
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Artist Biographies
CAROLINE LAVIGNE Cohost
Caroline Lavigne has collaborated with maestro Alain Trudel on two
occasions: in 2013 for Laval Symphony’s Pierre, Babar et le loup
concert, which won a Young Audience Opus Award for Production
of the Year, and in 2016 with the National Arts Centre Orchestra for
The Composer is Dead.
Active on stage and on screen for more than 20 years, Lavigne
toured in twenty-some countries with theatre company Les Deux
Mondes’ Leitmotiv musical.
© Eva-Maude TC

In 2018, she starred in Denise Boucher’s Les fées ont soif. She is
best known for her role as Musette in Toc toc toc and as Végane in Salmigondis, both
children’s television programs that aired on Radio-Canada and Télé-Québec.
Caroline Lavigne now lends her voice to Perline in the new version of the cult TV show
Passe-Partout.

TOBI HUNT MCCOY Stage Manager
Tobi Hunt McCoy is enjoying another year as Season Stage
Manager with the National Arts Centre Orchestra. In past seasons,
Ms. McCoy stage managed the Lord of the Rings Symphony,
Mendelssohn’s A Midsummer Night’s Dream with Christopher
Plummer in 2001 and Colm Feore in 2014, and much of the
Orchestra’s educational and Pops programming. Also in 2014 she
co-produced the Pops show On the Air with Jack Everly for the
Edmonton Symphony Orchestra, a show they also produced in
2007 for the NAC Orchestra.
Photo: Fred Cattroll

Additional professional duties have included cheering on Luke and
Princess Leia with Charlie Ross, Émilie Fournier, and Eric Osner during the Star Wars
Pops concert; dressing up in 1980's finery for All Night Long - Music of the 80s; bracing
the backstage doors against the almighty power of Richard Strauss, Yannick
Nézet-Séguin and the air conditioning system at Montreal’s La Maison Symphonique;
providing air-guitar support during the Led Zeppelin tribute concert; and duck wrangling
for the Mysterioso Pops concert. She is excited to be back teaching English and
Drama at Lisgar Collegiate.
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What is the NAC Orchestra made up of?
The NAC Orchestra is made up of 61 men and
women, playing together on a variety of musical
instruments. They are divided into four different
sections (string, woodwind, brass and percussion) and they have one common goal:
making music together. Orchestras are not
always the same size. Smaller orchestras, 20
and 34 musicians, are called “chamber orchestras.” Larger orchestras, 60 and 110 musicians,
are
called
“symphony
orchestras”
or
“philharmonic orchestras.”

The NAC Orchestra STRING SECTION:
20 violins
6 violas
(somewhat larger than a violin)
7 cellos
(definitely larger than the viola)
5 double basses
(twice the size of a cello!)



All these instruments, except the harp, have four
strings.



Their sound is produced by the friction of a bow on a
string, or plucking the strings by the fingers, allowing
them to vibrate.



Plucking the strings is called pizzicato (meaning
“plucked” in Italian).



Bigger instruments have lower sounds: the sound of
the violin is higher than the double bass.

1 harp

Every string instrument is
made of pieces of wood carefully
glued together and covered with
several coats of varnish. No nails
or screws are used.


Did you know?
The bows used to play stringed instruments
are made of wood and horsehair!
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The NAC Orchestra WOODWIND SECTION:
2 flutes
Did you know?
2 oboes
Reeds are made of cane, commonly called
2 clarinets
“bamboo”.
2 bassoons
 These instruments are basically tubes (either wood or metal)
pierced with holes. As a musician blows through their tube,
they cover different holes with their fingers to produce different notes.
 Some wind instruments use a reed to produce sound. A reed
is made of thin wood which vibrates against the lips as a musician blows into the instrument to create a sound.
 Of the four woodwind instruments of the orchestra, only the
flute doesn’t require a reed.
 Clarinets are single reed instruments, whereas oboes and
bassoons are double-reed instruments. It means that the
oboists and bassoonists use double-reeds against their lips
to create a sound.
 Most wind instruments are made from wood, like ebony, except for the flute, which is almost always made of silver.
 Flutes create the highest notes, bassoons create the lowest.

The NAC Orchestra BRASS SECTION:
2 trumpets
5 French horns
3 trombones
1 tuba

Did you know?
Most brass instruments have a special
spit valve that allows water, condensation generated by blowing in the instrument, to be expelled.



Brass instruments are definitely the loudest in the orchestra; it explains why there are fewer brass players
than string players.



They are made of long metal tubes formed into loops of
various lengths with a bell shape at the end. The longer
the length of tube, the lower the sound of the instrument
will be.



The sound is created by the vibrations of lips as the musician blows into a mouthpiece that looks like a little circular cup.



Brass instruments have small mechanisms called
valves that allow the sound to change, modifying the distance the air travels through the tube each
time they are pressed or released by the player. However, the trombone has a slide that moves to
change notes.
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The NAC Orchestra PERCUSSION SECTION:
1 set of Timpani
2 other percussionists who play Xylophone, Marimba,
Snare Drum, Wood Block, Cymbals
and many other interesting instruments.

Did you know?
A timpani looks like a big
cauldron … but don’t try making
soup in it!



Percussion instruments help provide rhythm for the orchestra.



Within this family of instruments, there are 3 types: metal, wood and skin.



These instruments are either “pitched” (they produce a specific note, like the xylophone) or
“unpitched” (they produce a sound that has no specific note, like the snare drum).



Percussion sounds are generally produced by hitting something with a stick or with the hands.



Different pitches are produced on the timpani by changing the skin tension either by tightening or
loosening screws fixed to the shell, or by using the pedal.

Visit the Instrument Lab
on ArtsAlive.ca
Music to tweak, tinker and listen to
all your favourite instruments of the
orchestra!
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Map of the NAC Orchestra Sections

first violin

viola
conductor
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Musical Glossary
BEAT/TEMPO/RHYTHM
Is there a strong pulse (like walking), or little sense of a beat, (like floating)? Is there a steady
beat or no beat? Is the speed (tempo): allegro (quickly and in a lively way), vivace (briskly,
quickly, brightly), moderato (at a moderate speed), andante (somewhat slowly at a walking
pace), adagio (slowly and gracefully), largo (slowly) or accelerando/ritardando (changing
speed, ie. accelerating/slowing down)? Are there long/short, even/uneven notes or repeated
rhythm patterns (ostinato, ie. Ravel’s Bolero)?

METER/TIME SIGNATURE
2/4, 3/4, 4/4 (duple), 3/8, 6/8, 9/8, 12/8 (triple) are most common. Find the grouping of beats in
2s, 3s 4s. Try conducting in 2 (down/up) or 3 (triangle) to feel duple or triple time.

MELODY
Is the tune memorable? Is it in a minor or major tonality? Does the tune leap from high to low
(disjunct) or do notes move in close steps (conjunct)? Is the movement ascending/upward or
descending/downward? Are notes repeated (melodic ostinato) or played in a flat/wavy/jagged
contour? Does the music sound consonant/dissonant? Articulation: Is the playing smooth
(legato) or detached playing, like hot potato (staccato)?

HARMONY AND TEXTURE
Is more than one pitch sounding at the same time (example do + mi + sol, or the “C chord”)?
One person singing alone creates unison, not harmony! Are there more than one melody
together (polyphonic), one melody with accompaniment (homophonic), or one melody alone
(monophonic)? Are the combined sounds modern, jazzy, more traditional? Are there few or
many resting places or silence?

DYNAMICS AND MOOD
Are there loud and soft sections? The most common music terms and symbols are:

pianissimo (pp) – very soft

piano (p) – soft

mezzo piano/mezzo forte (mp, mf) – moderately soft/moderately loud

forte (f) – loud

fortissimo (ff) – very loud

crescendo/decrescendo (cresc./decresc.) – gradual increase/decrease in loudness
How dramatic is the music? What is its mood: lively, happy, frantic, sad, joyful, carefree,
relaxed, gentle, agitated, angry …?

TIMBRE AND TONE COLOUR
Can you identify what is making the music? Voice (male/female, adult/child), instruments of the
orchestra (woodwinds, brass, strings, percussion), electronic instruments, body percussion or
found percussion (keys, rulers, etc), nature sounds (birds singing, wind in trees, etc.), non-pitched
percussion (woodblocks, triangles, etc.), pitched percussion (barred instruments, ie. xylophone).
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Listen to free online music by famous
international and Canadian composers with

NACmusicbox.ca TIMELINE
Visit NACmusicbox.ca today!

NACmusicbox.ca TIMELINE has hundreds of music recordings from the Baroque period to the
21st century, and resources for teachers, students and music fans.
Offered through the award-winning ArtsAlive.ca website, TIMELINE is a multimedia tool which
visually maps works performed by the NAC Orchestra on an interactive timeline spanning 300
years. Each work has an accompanying concert program, a composer biography and contextual
trivia. For teachers, there are ready-to-use lesson plans, learning activities, listening exercises
and much more!
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About the National Arts Centre
Canada’s National Arts Centre

Situated in the heart of the nation's capital across Confederation Square from Parliament Hill
in Ottawa, Ontario, the National Arts Centre is among the largest performing arts complexes
in Canada. It is unique as the only multidisciplinary, bilingual performing arts centre in North
America and features one of the largest stages on the continent.
Officially opened on June 2, 1969, the National Arts Centre was a key institution created by Prime Minister Lester B.
Pearson as a Centennial project of the federal government. Built in the shape of a hexagon, the design became the
architectural leitmotif for Canada's premier performing arts centre. The National Arts Centre was designated a
national historic site of Canada in 2013.
Designed by Fred Lebensold (ARCOP Design), one of North America's foremost theatre designers, the building was
widely praised as a twentieth century architectural landmark. Of fundamental importance to the creators of the NAC was
the belief that, beautiful and functional as the complex was, it would need more than bricks and mortar and, in the words
of Jean Gascon, former Director of the NAC’s French Theatre Department (1977-1983), "it would need a heart that
beats."
A program to incorporate visual arts into the fabric of the building has resulted in the creation of a unique permanent art
collection of international and Canadian contemporary art. Pieces include special commissions such as Homage to RFK
(mural) by internationally acclaimed Canadian contemporary artist William Ronald, The Three Graces by Ossip Zadkine
and a large freestanding untitled bronze sculpture by Charles Daudelin. In 1997, the NAC collaborated with the Art Bank
of the Canada Council for the Arts to install over 130 pieces of Canadian contemporary art.
Glenn Gould’s beloved piano, Steinway CD 318 returned to permanent display at the NAC in September
2017. Acquired from Library and Archives Canada in June 2012, this significant cultural artifact is accompanied with an
exhibition about Gould’s life including an award-winning film produced by Canadian filmmaker Peter Raymont entitled
“Genius Within: The Inner Life of Glenn Gould.”
The NAC is home to four different performance spaces, each with its own unique characteristics. Southam Hall is home to
the National Arts Centre Orchestra, to the largest film screen in the country and to the Micheline Beauchemin Curtain.
Today, the NAC works with countless artists, both emerging and established, from across Canada and around the world,
and collaborates with scores of other arts organizations across the country.
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Alain Trudel
Principal Youth and Family Conductor, National Arts Centre Orchestra

Should you have any questions regarding
Music Education with Canada’s National Arts Centre,
please contact us:
mused@nac-cna.ca

nac-cna.ca

613 947-7000 x382 │ 1 866 850-ARTS (2787) x 382
@NACOrchCNA

#NACeduCNA
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